1

Union Community School District

K-12 Lau (EL) Plan
2022-2023
(Revised August 2022)

Lau Plan Advisory Committee
John Howard, Union CSD Superintendent
Jason Toenges, Union High School Principal
Wayne Slack, Union Middle School Principal, Equity Coordinator
Todd Parker, LPC Elementary Principal
Derek Weber, DG Elementary Principal
Stephanie Miller, EL Teacher
Korina Carlson, Union CSD Foreign Language Instructor
Kerrie Michael, Union CSD English Instructor
Our Vision: Education to meet tomorrow’s challenges.
Our Mission: To ensure our students develop their abilities, realize their opportunities and
become prepared for a changing world.
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Introduction
According to the Code of Iowa, districts are required to have a plan to identify and serve
the educational needs to Limited English Proficient Students (Chapter 280-280.4 and
281-60.1-6). In order to meet the linguistic, academic, social and emotional needs of ELs,
districts are required to develop a service plan.
The district plan designed to meet the needs of English Learners (ELs) is referred to as
the Lau Plan (Lau vs. Nichols, 1974). The Lau Plan must be collaboratively written by the K-12
team, to include: district administrator(s), building administrator(s), equity coordinator, EL
teacher(s), and classroom/content teacher(s).
Lau Plan Guiding Principles
Iowa educators are actively responding to the unique needs of English Learners (ELs).
The goals of Union’s LIEP are aligned with Title III of the No Child Left Behind Act of 2001,
the Iowa Department of Education publication, Educating Iowa’s ELs: A Handbook for
Administrators and Teachers, and the Iowa Teaching Standards and Criteria. Though the Union
CSD is currently not serving EL students, our plan solidifies a systematic approach for our staff
to meet the needs of this student population. We believe that all teachers have an opportunity and
responsibility to address the instructional needs of all EL students.
To that end, our goals include:
A. English Language Development
● Teach English comprehension through listening, speaking, reading and writing
skills to attain English proficiency and academic competence.
● Develop the skills of these students in order for them to function better/well in
school and in society (hopefully) at a level comparable to their native
English-speaking peers.
B. Academic Achievement
● Educating ELs to meet the same challenging academic content and student
academic achievement that all children are expected to meet.
● Teaching English language comprehension through listening, speaking, reading,
and writing skills to attain English proficiency and academic competence.
● Fostering positive self-concepts and attitudes towards school.
● Involving families and community leaders in the educational process in order to
make education a cooperative effort between home and school.
● Encouraging parental involvement in their children’s education and
communicating with the parents/guardians in their native language, as needed.
C. Cross-Cultural Goals (Per Iowa Code Chapter 256.11)
● To help students to develop positive and realistic self concepts.
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● To assist students in understanding that all students have made valuable
contributions to the heritage of the United States.
● To assist students to develop positive interpersonal and Inter-group
communications techniques as well as the motivation to play an active role in the
solution of problems and con
● To provide a warm, supportive and inclusive learning environment for all students
so that they can achieve their maximum potential.
Identification and Placement of English Learners (ELs) in a Language Instruction
Educational Program (LIEP)
The following steps are followed to identify and place English learners (ELs) appropriately:
● All families are asked to complete a Home Language Survey-IA (281-60.3(1a),
which includes student race and ethnicity reporting during registration. The
Home Language Survey is linked here— Union CSD Home Language Survey.
● The district is prepared to conduct oral or native language interviews with those
adults who may not have sufficient English or literacy skills to complete a survey
written in English (281-60.3(1). Families registering children will be assisted in
completing documents and registration materials on-site as needed. If home
language assistance is necessary in order to secure accurate data, every reasonable
attempt will be made to provide this support.
○ NOTE: A positive response to an item on this survey does not (in itself)
identify a student as an English Learner (EL); it merely helps to screen
students for potential consideration.
○ NOTE II: If a new family indicates a language other than English on the
HLS-IA, or there are other indicators of EL need, the enrolling school
secretary lets the building principal and EL teacher know about the arrival
of the student. The EL teacher will facilitate the identification process as
needed.
○ Home Language surveys and student race and ethnicity reports will be
kept in the student’s cumulative folders.
● The EL teacher will administer the state approved English language proficiency
placement assessment (ELPA21) to determine a student’s eligibility for the Language
Instruction Educational Program (LIEP). Specifically, the ELPA21 assesses a student’s
listening, speaking, reading and writing levels in English.
○ Assessment administrators are trained in this process through the state-wide
training offered by the IDOE on an annual basis. Certificates of completion will
be kept in the personnel files at the district office.
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○ The ELPA21 must be administered within 30 days of the beginning of the school
year or within 2 weeks of the student’s enrollment, if it is after the 30 day
deadline.
○ A summary of the ELPA21 results will be placed in the student’s cumulative file.
●

Process to place student in appropriate LIEP and content courses
○ The LIEP team will screen students for LIEP using grades, teacher

observation/notes, portfolios, classroom work, informal assessments, cumulative
folder information, and ELPA21 results. See the linked information at: Educating
Iowa's English Language Learner
○

All educators within the district are qualified to administer assessments of academic
skills. The following assessments are used for academic testing:
Grade
Level
K-1

Test Name

Skills Assessed

FAST

2-6
2-8

FAST
Iowa State Assessment of Student
Progress
Iowa State Assessment of Student
Progress
ELPA21 (English Language
Proficiency Assessment)
* Note: Administered by those
trained in ELPA21. ELPA21 is an
annual progress monitoring
assessment.

Reading skills (phonemic awareness
skills)
Reading fluency
Tests basic skills in math, science,
reading
Tests academic development in
math, science, and reading
An assessment given to students
receiving EL services or support to
determine progress in Reading,
Listening, Speaking, and Writing

9-11
K-12

○

Formal and informal assessments are used to determine a student’s academic skills in
their grade level. These include the tests mentioned above as well as curriculum based
assessments and teacher observations of progress.

○

Data will be reviewed and collected, by the LAU Leadership Team, for new ELs,
including the results from the English language proficiency assessment (ELPA21),
assessment of academic skills (both formal and informal) and other pertinent data, such
as grades, teacher observation/notes, portfolios, medical records, classroom work, etc. If
the student is non-English proficient or limited English proficient in any of the English
language development subtests (speaking, listening, reading, and writing) or there is
evidence that he/she will not be successful in the regular education classroom because of
language background, the student is identified for the LIEP. This data will also help in
determining the content courses appropriate for meeting the language and academic needs
of the student.
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○

Based on assessment results, the EL will be assigned to a mainstream classroom with
students the same chronological age, with no more than two years differential (60.3(3)a).
LIEP services will begin upon determination.

○

Parental Notification of identified LIEP student:
❖ Notification to parents will be sent out upon initial placement using the
form “English Learner Program Placement”– eligibility notification and
permission from TransACT. This notification must include:
a. Child’s level of English language development
b. Method of instruction
c. How the program will meet the educational strengths and needs
of the student
d. How the program will help the student learn English
e. The program’s specific exit requirements
f. How the program meets the objective of the IEP of a student
with a disability
❖ After initial placement of the student:
a. Parents must be notified annually of the placement and program
description for TransACT
b. Parents are notified no later than 30 calendar days after the
beginning of the school year or within 30 calendar days if
identified later in the year
c. Signed forms will be placed in student’s cumulative file

Parents documentation of initial change from LIEP programming (included only if
parents indicate they want to waive or withdraw from services)
○

○
○
○

If parents wish to waive enrollment in LIEP, a meeting will be held to discuss
recommendations, concerns, ELPA21 assessment requirements, and potential outcomes
with parents prior to completion of this waiver of services. School will provide the
“Explanation of Consequences for not Participating in English Learner Program” notice.
The signed documentation of the parents’ decision is placed in the student’s cumulative
folder. Form used is the “Request for Change in Program Participation” from TransACT.
A signed copy will be placed in the student’s cumulative file.
The classroom teachers will be made aware of the waiver and expected to provide
appropriate support and accommodations to the student to ensure mastery of English and
academic achievement. The district uses a wide range of pedagogical strategies to meet
the needs of all of its learners and to support their academic progress. Note: These
students, however, continue to be tested with the ELPA21 until they are proficient.

Description of the LIEP
● LIEP Program Goals
○ Language Goals
❖ The percent of EL students showing growth on the reading comprehension
subtest on the ELPA21 will increase by 5% in 2022-2023.
❖ 10% of students will show gains on the writing subtest on the ELPA21.
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❖ 10% of EL students will score proficient on the ELPA21 in 2022-2023.
Academic Goals:
❖ CSIP Goal: The cohort of FAY 4, 8, and 11th grade students will show
improvement on the Iowa State Assessment of Student Progress NNS reading
score from the last time they took the test in our school.
●

LIEP models○ The Union CSD will implement two specific, state-approved LIEP models to place
students in an environment in which the EL student can be successful– Newcomer
Program and/or English as a Second Language.
Newcomer Program: Newcomer students are recent immigrants who have little or no
English proficiency and who may have had limited formal education in their native
countries. These students have needs that traditional English as a second language (ESL)
and bilingual programs are usually not designed to address. Our district will assess the
needs of our newcomers. Based on the results of the assessments, our district will
implement instruction to support the needs of our newcomers and help bridge the gap
between their needs and regular language support programs. The objective of our
program is to develop students’ English language skills, help them acculturate to U.S.
schools, and make them aware of educational expectations and opportunities. Providing
a welcoming and safe environment will be the main focus when a newcomer arrives.
Assigning a mentor to the student, teaching school routines, (such as how lunch works,
how to do recess, how to pass in hallways, the how to’s of the classroom, etc.), teaching
commands and basic English, and mentoring the family will help to bridge the gaps.
English as a Second Language (ESL) Program- ELs receive direct instruction from the
EL teacher. This model is a program of techniques, methodology, and special curriculum
designed to teach ELs English language skills which may include listening, speaking,
reading, writing, content vocabulary, cultural awareness and orientation, etc. Further, ESL
instruction is usually in English with little use of the native language.
○

Intensity and frequency of services must be such that services for each EL student are
reasonably calculated to ensure benefit based on each student’s individual needs in both
language domains and academic learning. This is true until each EL student is deemed
proficient. EEOA and Title VI of the Civil Rights Act using Castaneda standards, 648 F.
2d at 1010)

○

Classroom teachers will be made aware of students whose parents have waived LIEP
instruction, and are expected to provide appropriate support and accommodations,
through multiple pedagogical strategies, to the student to ensure mastery of English and
academic achievement.

○

Students receive instruction in the general education classroom with access to the Iowa
Core curriculum. The ESL teacher provides methodology and ideas in planning sessions
to assist teachers as needed. ESL students are afforded extra time for tasks in which they
demonstrate difficulty. One-to-one or small group instruction is available to reinforce
vocabulary strategies, comprehension strategies, and reference skills. Co-teaching and
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pullout services are also utilized. All of these interventions are based on the needs of each
individual student and are amended in weekly planning/communication meetings
between the ESL teacher and staff working with each of the students.
○

●

Non-parental waiver ELs at all proficiency levels will receive direct LIEP instruction
including ELs with disabilities.

Description of annual parental notification/continuing placement and programming
○ Notification to parents will be sent out upon placement using the form “English Learner
Placement” – eligibility notification and permission from TransACT. Parent notification
must include:
❖ Child’s level of English language development
❖ Method of instruction
❖ How the program will meet the educational strengths and needs of the
student
❖ How the program will help the student learn English
❖ The program’s specific exit requirements
❖ How the program meets the objective of the IEP of a student with a
disability
○

○
●

Parents are notified no later than 30 calendar days after the beginning of the school year
or within two weeks if identified later in the year. Building principals will follow up on or
document unreturned forms.
Signed forms will be placed in student’s cumulative file

Procedure waiving LIEP services
○ If parents wish to waive enrollment in the LIEP, a meeting is held to discuss
recommendations, concerns, ELPA21 assessment requirements, and potential outcomes.
This is reviewed annually with parents. School will share the “Explanation of
Consequences for not Participating in English Learner Program”
○ The “Request for Change in Program Placement” form is then signed by the parents.
○ The request for Change in Program Placement” form is placed in the student’s cumulative
folder.
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●

Highly Qualified Staff
○ Teachers are content-area certified and the EL teacher, Stephanie Miller, has a Master
Educator License for K-12 English as well as a Second Language endorsement. Teachers
are evaluated annually, by administration, to ensure that adequate and appropriate
language instruction and support are provided. In addition, administration ensures all
staff are properly licensed in their content areas. Training of staff in EL methodology and
CORE alignment is provided during in-service training. All staff have the opportunity to
attend conferences/workshops pertaining to EL issues.

●

Administrator oversight for LIEPs
○ Jason Toenges, High School Principal, oversees the district’s LIEP(s). Jason Toenges has
the opportunity to attend EL trainings such as Our Kids Summer Institute, Iowa Culture
and Language Conference (ICLC) and other workshops and professional development
provided by the Iowa Department of Education, and any AEA throughout the state.
Administrators overseeing LIEP are encouraged to watch the webinar titled
“Understanding Title III Requirements” found on AEA PD on-line. Other administrators
receive training as needed throughout the school year.

●

Access to Iowa Core and English Language Proficiency (ELP) Standards
○ Students receive instruction in the general education classroom with access to the Iowa
Core curriculum standards. The EL teacher provides methodology and ideas in planning
sessions to assist teachers as needed. EL students are afforded extra time for tasks in
which they demonstrate difficulty. One-to-one or small group instruction is available to
reinforce vocabulary strategies, comprehension strategies, and reference skills.
Co-teaching is utilized as well as pull out services. These are based on the needs of each
individual student and are amended in weekly planning/communication meetings
between the EL teacher and staff working with each of the students.
○

○

●

Collaboration between LIEP teacher and general education teachers will occur during
common planning times and with assistance from the teacher leaders. This may include
providing supervision of class time to ensure that the EL teacher and core content area
teacher have time to seek out best practices and understand the curriculum of each
content.
Teachers incorporate the English Language Proficiency (ELP) Standards (reading,
writing, speaking and listening) in their core classes.

Curriculum and Supplemental Resources for LIEP
○ Instructional resources: The district will purchase and modify instructional materials that
are appropriate to the needs of the learner and goals of instructional programs
(280-180.4). State funding is provided for the “excess costs of instruction of ELL
students.” (281-60.4 and 60.6 (280). The district uses the following resources in meeting
the needs of ELL students:
a. Book Flicks: Orally presenting text, vocabulary building skills
b. True Flicks: Orally and visually presenting text and ideas, vocabulary building
skills
c. Reading is Fundamental
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d. Vocabulary building skills workbooks
e. Strategy/methodology handbooks
f. Teaching strategies: Word Walls, vocabulary quilts, flip books, Vocabulary
templates, grouping strategies (heterogeneous, homogeneous, T-P-S, numbered
heads, mix and match), mind maps, IDEA, around the world, graphic organizers,
visuals, modified classwork, multicultural resources, and alternative assessments.

○ Updated materials are assessed yearly by administration and the EL teacher to determine
effectiveness and need. EL teacher and LIEP team will meet, if necessary, to review
these materials and determine needs for purchasing additional materials. Materials are
revised and updated annually with Title III funding. Supplemental materials may be
updated with Title III funding. During core curriculum reviews the district will consider
the language and academic needs of their ELs. The LIEP teacher and general education
teacher(s) will also search out the most effective and appropriate, research-based
strategies and materials to utilize with ELs so that they are able to meet the rigorous
academic demands. The focus will be on reading, writing, speaking and listening.
○

All teachers incorporate the English Language Proficiency (ELP) Standards (reading,
writing, speaking and listening) in their core classes.

Process to provide meaningful access to all co-curricular and extracurricular programs and
activities
● Process in place for identifying and serving gifted/talented (GT) ELs
○ Iowa Code states that gifted and talented students are “those identified as possessing
outstanding abilities who are capable of high performance and require appropriate
instruction and educational services commensurate with their abilities and needs beyond
those provided by the regular school program. Gifted and talented children include those
children with demonstrated achievement or potential ability.”

○ ELs will be evaluated for TAG services if they demonstrate the following characteristics:
acquires second language rapidly, shows high ability in Math, displays a mature sense of
diverse cultures and languages, code switches easily, demonstrates an advanced
awareness of American Expressions, translates at an advanced level (orally), and/or
navigates appropriate behaviors successfully within both cultures. The ELL referral form
serves as a starting point for this process. The Lau Leadership team will meet and discuss
recommendations. The team may choose to gather more information, such as work
samples, test scores, and teacher input, and may choose to do a follow-up meeting to
review prior to referral for TAG services. If the team determines TAG services are
needed, the data collected will be used to develop services to extend the student’s
learning in the areas in which he/she demonstrates a need. These services will be
provided in collaboration with the TAG teacher, ELL teacher, and the classroom teacher
and will be tailored to the student’s unique learning needs. Accommodations will be
provided during TAG time to support the student’s language needs. Reading, writing,
listening and speaking skills will also be incorporated into the GT services based on EL’s
language needs.See also: Identifying Gifted and Talented English Language Learners:
Grades K-12. Thisguide was developed and distributed by the Iowa Department of
Education & The Connie Belin & Jacqueline N. Blank International Center for Gifted
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Education & Talent Development “Educating Iowa’s English Language Learners”
http://educateiowa.gov/index.php?option=com_content&task=view&id=683&Itemid=13
91; pp. 26, 66, 78
●

Process in place for identifying and serving ELs in special education
○ ELs have specific needs and considerations must be taken into account when they are
progressing through the stages of language acquisition. Such considerations include the
following:
Is the learning environment supportive for language development of ELs?
Have personal and family factors been considered?
Have physical and psychological factors been taken into account?
Has information been gathered about the ELs previous schooling
experiences?
❖ Is the child proficient in oral language and literacy in both first (L1) and
second language (L2)?
❖ Is there academic achievement in both L1, if available, and L2?
❖ Have cross-cultural factors been considered? How is information gathered
about others’ ways of doing things and their values and beliefs?
❖
❖
❖
❖

○

Before any special education referrals are put in place, EL strategies should be tried.
These strategies are best developed through collaboration between the EL teacher and the
classroom teacher and should be implemented in the general education setting with
adequate assessment data collected. The strategies may be universal strategies that are
good for all students. The EL should only be referred to special education after various
EL strategies have been tried over time and yet no progress is being made in the ELs
English language acquisition. If the strategies do not improve the EL’s progress in
English language acquisition the special education referral process may begin. Special
note: EL strategies should not be used to qualify ELs for special education nor should the
LIEP (ESL) program be seen as a special education intervention.
Note: A student may receive special education and EL services if they meet the
requirements for services in both areas. Special education services do not trump LIEP.
Additional testing and review of records including teacher interviews, student interviews,
parent interviews, academic achievement records, and state assessments, will be used to
make this determination. The EL referral form serves as a starting point for this process.
The Lau team will meet to discuss concerns and make recommendations. A follow-up
meeting is set and recommendations are made at that point for special education services.
An IEP team will include the EL teacher as well as administration and the special
education teacher.
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●

Process in place for identifying and serving ELs in all co-curricular programs:
○ Provide Information on how parents/guardians can become involved in the education of
their children.
○ Distribute Information about how parents can actively participate in helping their children
learn English and achieve at high levels in the core academic subjects.
○ Engage in regular communication with parents/guardians, so they have the opportunity to
provide suggestions and recommendations regarding their child’s education.
○ The district maintains a website that includes a calendar of current events, updates from
building principals, links to teacher email addresses, and other district information. It
also provides a link to Iowa AEA online which is an invaluable source of activities and
information for parents of all students.
○ Conferences are held throughout the year to discuss student progress information as well
as allow time for suggestions and recommendations to be shared between parents and
teachers.
○ Teachers encourage parent participation in various projects throughout the school year
and invite parents to be active members in their classrooms.
○ District newsletters are sent every other month throughout the school year.
○ EL teacher, administration, and parents will meet annually to review placement and
consideration for all co-curricular programs including Title I and At-Risk programs. The
language needs of the EL will be supported within the program with a focus on reading,
writing, listening and speaking. The school will provide parents and students with
communication about programs and eligibility in a language most easily understood.

●

Process in place for identifying and serving ELs in extra-curricular
○ The district will provide an interest survey to all ELs and parents in their native language
to determine level of interest in various clubs, organizations and services that are offered
by the district. The EL teachers will work with the EL to determine interests and points of
contact for activities and services that are applicable/appropriate.
○ Communication will be provided via social networking, website, mail, and/or email in the
language most easily understood by both parents and students. The language needs of the
EL will be supported within the program with a focus on reading, writing, listening and
speaking. The school will provide parents and students with communication about
programs and eligibility in a language most easily understood.

Ongoing, embedded district level EL professional development for staff who deliver instruction or
support the LIEP for ELs
● Professional development is provided to required staff as designated by the Iowa Department of
Education for English Language Proficiency Standards
○ In-service training is provided for all staff involved in the educational process of ELs
(281-12.5(8), 12.8(1), and 60.3(3)b5). All educational and appropriate school personnel
receive in-service training regarding instructional techniques and modifications for EL
students, with continuing training provided according to district’s Comprehensive School
Improvement Plan (281-12.7(256) and 281-60.3(3)b5). A record of professional
development activities will be maintained.
○ The district provides opportunities for EL and regular education staff to attend
conferences and workshops offered by AEA and the IDOE that focus on EL issues and
pedagogy.
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○

○

○

○
○
○

The EL teacher is available for consultation and collaboration regarding adaptations,
modifications, and accommodations appropriate in assisting those with English language
needs.
Building administrators attend workshops pertaining to EL needs, will advise and assist
in editing this plan as needed, assist in creating appropriate in-service topics to be
delivered, attend EL in-services, and encourage the use of EL methodology/strategies
within the classroom.
Annually, all teachers are informed about EL students in his/her classroom. This
information may include I-ELDA/ (ELPA21) results and students’ current levels of
English language acquisition utilizing the Language Acquisition Chart.
Training certificates will be documented and placed in the teacher’s file in the
superintendent’s office.
Professional development is provided to required staff as designated by the Iowa
Department of Education for English Language Proficiency Standards.
The Lau Plan Committee members will meet 2 times a year. The first meeting will take
place in the fall and will address the following:
❖
❖
❖
❖
❖

Review of district’s Lau Plan
ELPA21 scores
Number of ELs in district
Programming services
EL professional development for the current school year

The second meeting will take place in the spring and will address the following:
❖ Discuss student ELPA21 results/scores
❖ Determine which students meet the exit criteria
❖ Review and make changes, if needed, to the district’s Lau Plan based on
the district’s evaluation process.
❖ Update Lau Plan with revised rubric from the DE (date revised, Lau
Members-people’s names and positions, ELP standards, etc.)
❖ Update District Self-Study document
●

District training of English Language Proficiency Standards and implementation
○ Option A: Certified staff members directly responsible for delivering the LIEP (and
others deemed appropriate) view the Modules individually or collectively via AEA PD
Online and take the associated brief quiz to document completion and content attainment.

Annual English Language Proficiency Assessment and Administration (ELPA21)
●

Annual training to staff assigned to administer ELPA21
○ English Language Learners will be evaluated annually with a standardized English
language development instrument approved by the state of Iowa. The state is currently
using the English Language Proficiency Assessment for the 21st Century (ELPA21) to
measure growth and proficiency (see Appendix G). All certified LIEP staff will receive
annual ELPA21 training in order to administer the assessment. Training certificates will
be held in the teacher’s file in the superintendent’s office.
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○ The state is currently using the ELPA21 summative assessment to measure growth. This
test is given annually between February 15th and April 15th by the EL certified teacher.
All identified EL students will be tested annually, including those whose parents have
waived/refused services. The results of these tests will be used to measure progress and
assist in meeting individual student needs. Information will be disseminated to
appropriate staff for instructional decision-making and program development.Parents are
informed prior to the test that their child will be assessed with the ELPA21. Forms can be
found at www.transact.com.

●

○

The test results are sent to parents so that they are aware of the language growth of their
child. Data is shared with pertinent staff such as classroom teachers, administrators,
resource personnel, etc. The results of these tests will be used to measure progress and
assist in meeting individual student needs. Information will be disseminated to
appropriate staff for instructional decision- making and program development at the
beginning of the school year and throughout the school year as needed.

○

Staff training will be presented through webinars. Timelines will come from the IDOE.
Upon completion of training, results of test scores will be shared with classroom teachers
of EL students, administrators, as well as other staff directly serving ELs.

Utilization of assessment results to guide instruction and programming
○ The LIEP staff analyzes the data to make appropriate instructional supports and program
decisions (current and future).
○ The focus is on students’ language acquisition skills in reading, writing, speaking and
listening.
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LIEP Exit Criteria and Procedures
● LIEP exit procedures
○ Students will be exited from LIEP during the allowable window (end of school year to
October 1 after ELPA21 results are received) based on achieving proficiency on the
ELPA21
○ When the student is exited, the EL teacher, Stephanie Miller, will notify parents. A copy
of the Program Exit Letter-Form B (signature required) is given to parents and a copy is
filed in the student’s cumulative folder. This letter can be found at transact.com.
○ This will be entered into JMC (the student reporting in Iowa program used by Union) by
the administration or other designee.
○ Two year monitoring of this student will commence (pending ESSA guidance).
●

Monitoring procedures after students exit the LIEP program
○ Once students have formally exited LIEP, the state, through the Student Reporting
System, still “monitors” the student for AYP purposes for two more years. ELs who have
exited the program are monitored by the EL teacher, Stephanie Miller, and general
education classroom teachers. Students may be assigned to the at-risk program where
these students are monitored more closely by the at-risk staff that provides academic
support. The EL teacher monitoring exited ELs document the progress of the students.
At-risk personnel keep records of students served in their program, as well as the after
school program. Grades, attendance, Iowa Assessment, and other district-level
assessments will be used as criteria for monitoring students.
○ A team consisting of the LIEP team which may also include the guidance counselor will
meet to review the data on each student to determine if the student will continue
monitoring, successful completion of monitoring or consideration of re-entry due to
language needs.
○ Exited ELs who are showing lack of academic progress or success will be monitored by
the school’s intervention system to determine what is impeding academic progress.

●

LIEP re-entry procedures in place, if indicated by data, including notification of parents/guardians
○ While during the two years of monitoring, the student is not doing well, the classroom
teacher will fill out the paperwork for the district’s LAU team. Through this process, the
best decision of placement for the student will be determined and/or more data will be
collected. Options would include after school tutoring, further assessments, more support
by the classroom teacher, or re-entry into LIEP. Student can only re-enter based on proof
of non-proficiency in a language domain area as indicated by the ELPA21 Dynamic
Screener (or another standardized English proficiency assessment).

○ Parents will be contacted with concerns by the classroom teacher and LIEP teacher will
assist as needed. When a decision has been made, it will be documented, signed by
parents and staff, and placed into student cumulative folder. The district will use the
“English Learner Program Placement” form to document notification to the parents.

15

LIEP Evaluation
● The LIEP will be evaluated yearly by the Lau Committee to determine the effectiveness.
Regular program evaluation is recommended by the Iowa Department of Education. One
method to gauge program effectiveness is through careful monitoring of the students’ progress
Districts may also perform program evaluations in light of the following questions (Castenada
& Pickard, 1981, as cited in Office of Civil Rights, 1999, p.35):
○

Is the program based on an educational theory recognized as sound by some
experts in the field or is considered by experts as legitimate experimental
strategy;
○ Are the programs and practices, including resources and personnel, reasonably
calculated to implement this theory effectively; and
○ Does the school district evaluate its programs and make adjustments where
needed to ensure language barriers are actually being overcome?
Based on these questions, English language development, achievement-test data, and exit
criteria could be used as indicators of program effectiveness.
●

The Union Community School District uses four components to continuously evaluate the
success of its EL program:
Qualified staff – the district can identify
○ Number of certified and EL endorsed teachers
○ Number of qualified EL associates
○ Potential teaching candidates who understand the requirements for ESL
training if they are hired for positions in EL classrooms
○ The progress of teachers in their work for ESL endorsements/EL training
(Individual Professional Development Plans)
○ Teacher goals/expectations
○ EL instructional skills used in the classroom
Professional Development – the district can identify
○ The topics and agendas for in-service/staff development
○ Distribution of information about conferences, workshops, academies,
etc. to all staff.
○ Number of staff development sessions attended by staff members
○ Professional development aligned to need
○ Staff evaluations of training events
○ Selection of staff for training
○ Collaboration among staff
○ AEA’s EL Library of Resources
○ AEAs on-line Professional Development
●

Program Design – the district can identify
○ An up-to-date Lau Plan is in place
○ Student completion rates
○ Student discipline referrals
○ Student extra-curricular participation rates
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○
○
○
○
○
○
○
○
○
○
●

Student participation in Special Education, Talented and Gifted, Title I
Migrant students
Achievement scores, authentic assessments
Student performance after program exit
Curriculum aligned with state English Language Proficiency (ELP)
standards
Curriculum aligned with authentic assessments
LACs
Collaboration between EL and content teachers
Interpreters/translators
Use of the Transact Library

Program implementation - the district can collect
○ Test results of academic English language proficiency
○ Socio-economic data
○ Language proficiency levels
○ Record keeping of formal and informal assessment results
○ Learning progress reports after program exit (Monitoring Forms)
○ Fluency in native language
○ LAC referrals of EL students to special services

All information listed above is obtained from the data collection system used by
the district from student files located in cumulative records.“District Self-Stud
Guide,” pp. 73-79 of Educating Iowa’s English Language Learners; A Handbook for
Administrators and Teachers available at
http://educateiowa.gov/index.php?option=com_content&task=view&id=683&Itemid=13
91
● The LIEP will meet to review the data collected and identified to determine needs for
classes and English Language Development. All EL students not exited participate in
re-evaluations of their English Language Proficiency every spring in order for
academic language progress to be measured. Currently, the Iowa English Language
Development Assessment (I-ELDA) test is used.
● Future programming and services will also be reviewed at the annual meeting to
determine if any adjustments need to be made.
● LEA English Learner Assurances (see Appendix C)
Appendices
● Letter to Districts from the U.S. Department of Justice:
● Description of LIEP Models
● TransACT.com documents
● English Language Proficiency Standards Training Options (excerpt from Dave Tilly e-mail May
6, 2016)
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Appendix A
Letter to Districts from the U.S. Department of Justice:
http://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf

Appendix B
Description of LIEP Models
www.2.ed.gov/about/offices/list/ocr/EL/glossary.html
http://www.2.ed.gov/about/offices/list/ocr/ell/glossary.html
Newcomer Program: Newcomer programs are separate, relatively self-contained educational
interventions designed to meet the academic and transitional needs of newly arrived immigrants;
typically, students attend these programs before they enter more traditional programs (e.g.,
English Language Development programs or mainstream classrooms with supplemental ESL
instruction).
Sheltered Instruction: An instructional approach used to make academic instruction in English
understandable to ELs. In the sheltered classroom, teachers use physical activities, visual aids,
and the environment to teach vocabulary for concept development in mathematics, science, social
studies, and other subjects. An approved LIEP model using sheltered instruction must include
direct instruction by an ESL endorsed teacher.
English as a Second Language (ESL): A program of techniques, methodology, and special
curriculum designed to teach ELs English language skills, which may include listening, speaking,
reading, writing, study skills, content vocabulary, and cultural orientation. Further, ESL
instruction is usually in English with little use of native language.
Dual Program: Also known as two-way, or developmental, the goal of these bilingual programs is for
students to develop language proficiency in two languages by receiving instruction in English and
another language in a classroom that is usually composed of half native English speakers and
half native speakers of the other language.
Other Bilingual Program: Bilingual education…refers to approaches in the classroom that use the
native language of English language learners (ELs) for instruction.
www.nabe.org/BilingualEducationhttp://www.nabe.org/BilingualEducation

Appendix C
Home Language Survey - IA includes second page for race and ethnicity
Determination of Student Eligibility For Program Placement (Optional) Notification that
student was screened based and reports initial placement or students who don’t qualify
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Program

Exit

Letter-B

for

students

who

are

eligible

to

exit

services

English Language Program Placement (Required-Meets ESSA Requirements) for initial,
annual and re-entry placement notification
Request for Change in Program Participation- waive or withdraw from ELL/bilingual
services
Explanation of Consequences for not Participating in English Learner Program
a. describes compliance with Civil Rights law that requires district to provide services that
will help the child attain English proficiency and access
b. informs parents that the child still participates in the ELPA21 until they meet exit criteria

Appendix D
English Language Proficiency Standards Training Options (excerpt from Dave Tilly e-mail May 6, 2016)
The Iowa Department of Education has worked with ELPA21 (English Language Proficiency Assessment
for the 21st Century) and a consortium of states to develop training modules that can be used to address
the required training on the ELP Standards. School districts and AEAs responsible for delivering the
training have several options for how to use the modules to support the required training on the ELP
standards:
A. AEAs and school districts may require the certified staff members directly responsible for
delivering the LIEP (and others they deem appropriate) to view the Modules individually or
collectively via AEA PD Online and take the associated brief quiz to document completion and
content attainment.
B. AEAs and school districts may use the modules flexibly (chunk the content, provide training
to groups where they watch the modules together with some facilitated discussion, alter the
sequence, facilitate learning activities in conjunction with the modules, etc.) as long as the
modules are viewed in their entirety through the delivery method determined by the AEA or the
school district.
C. AEAs and school districts may deliver training using the content within the modules but not
necessarily use the modules or only use clips from the modules - this will require submitting a
training plan and receiving Iowa Department of Education approval prior to starting the training
with staff. This option will also require that AEAs/school districts provide verification of training
completed, the list of all participants who completed the training, and evidence of participant
learning. The plan must include:
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a. The trainers and the target audience for each training session.
b. The specific content and learning outcomes for each training session.
c. The learning activities that will be used to deliver the content.
d. How the trainers will assess whether or not the participants are meeting the intended
outcomes.

http://www.nabe.org/BilingualEducation

